NATIONAL CURRICULUM
English as a Foreign Language
تمهيد

استمد المنهاج المقترح جذوره من الأهداف التي سطرها الميثاق الوطني للتربية والتكوين أساسا، ومن المعطيات المسطرة في الوثيقة الإطار التي أنجزتها لجنة الاختيارات وبلورتها اللجنة البيسلكية، كما أن اختيار هذا التوجه يرمي أساسا إلى جعل منهاج مادة اللغة الأجنبية متناسقا مع المناهج الأخرى ومرسخا لما يصبو إليه الإصلاح برمته.

وتجدر الإشارة إلى أن الركيزة الأساسية لهذا المنهاج تكمن في الفلسفة التربوية التي يتبناها، وهي فلسفة تتمثل في إيلاء الكفايات اهمية كبرى وتجعل من المضامين مجرد ألية لتحقيق بناء رصيد وتؤدي فيها مواصفات التلميذ في كل سلك، من جهة، وفي جميع الأسلاك من جهة أخرى، إلى نسق متكامل من شأنه أن يكون مواطنا متوازنا يحظى بتكوين يستجيب لمتطلبات القرن الحادي والعشرين.

STATEMENT OF VALUES AND AIMS
In conformity with the four sets of values that are outlined in the National Charter for Education and Training; namely, the values of Islam the values of the Moroccan identity, its cultural and ethical principles, the values of citizenship, and the values of human rights and their universal principles, the educational system will be geared towards meeting the ever-changing economic, social and cultural needs of Morocco, and those of the learners. 

To this end, it sets out to achieve the following goals: 
· to promote the lslamic / Moroccan identity and an awareness of its diverse, interactive and complementary components; 
· to enable learners to become acquainted with both the contributions and benefits of present-day human civilisations; 
· to promote patriotism; 

· to enable learners to make contributions to modern science and technology; 
· to promote their love of knowledge, research, and enquiry; 

· to enhance their awareness of their obligations and rights; 

· To initiate them into good citizenship and democratic practices; 

· to initiate them into negotiation, tolerance, and acceptance of views which differ from their own; 

· to initiate them into modernity values; 

· to enable them to acquire the ability to communicate effectively in all settings; 

· to familiarize them with continuous professional training; 

· to enable them to develop competence in active and effective participation in the work of the local community and nation; 

· to help them develop appreciation of beauty in the arts and crafts; 

· to promote the learner’s spiritual moral, social and cultural development; 

· to develop their knowledge, understanding and appreciation of their own and different cultures, and how these influence individuals and societies; 

· to enhance their understanding of the principles, practices, and ideals of democracy; 

· to raise their awareness of time as an asset both at school and life; 

· to help them to develop their ability to think rationally and critically; 

· to help them develop the competencies, attitudes and experiences that will make it possible for them to be productive members of society. 
To the same end, the education system will stress the learner’s 
· self-confidence;
· self-respect;
· respect and concern for others, especially those from different social, cultural ethnic and religious backgrounds; 

· responsibility;
· diligence; 

· compassion;
· integrity; 

· self-discipline;
· courtesy; and 

· wholesome relations with others. 

The educational system focuses on both civic and character development, as can be seen from the lists above. 

These values
 are reflected explicitly or implicitly in the Enghsh curriculum for primary, lower secondary and upper secondary schools. 
AIMS OF THE ENGLISH CURRICULUM
The aims of the eight-year curriculum are as follows: 

To develop the communication competencies necessary for a variety of real-life purposes :

· listen, understand and respond appropriately to others ;
· speak effectively and participate in group discussions in different situations ;
· read, understand and reflect critically upon what is read ;

· write effectively for a variety of purposes and audiences ;

· exchange information, ideas, and experiences ;
· use reading, writing, speaking and listening competencies to
• gather and organize information ;
• communicate effectively ;
• succeed in educational, and rather occupational settings.
To develop knowledge and sub-skills necessary for a variety of real-life purposes: 
· acquire a deep understanding of how language works, as well as the mechanics of language ;
· understand and use the functions of language of every day life ;

· express oneself using a range of vocabulary ;

· acquire semantic and discourse knowledge ;

· understand the way language adapts to context.
To develop study skills leading to learner autonomy :
· work individually on assignments; 

· negotiate, plan their work over a certain time span and learn how to set realistic objectives and how to devise the means to attain them; 

· search out information for themselves from dictionaries and other reference materials appropriately and effectively; 

· monitor and evaluate their own learning process in an appropriate way; 
· develop their own independence in learning and using English; 
· manage projects effectively.
To develop the intellectuel abilities of the learner :

· Develop high-thinking skills and metacognitive strategies (critical thinking, logical reasoning, decision-making, problem-solving, enquiry and evaluation skills;
· Elicit rules from language in use and discuss their hypotheses with others; 

· Use their knowledge of the language creatively and imaginatively. 

To develop cross-cultural communication competency :
· attain an understanding and appreciation of attitudes and values of other cultures ; 

· consider other cultures and compare them to their own culture; 

· develop an interest in cross-cultural aspects and other ways of doing things; 

· convey their cultural concerns to other users of English. 

To enhance the learner's awareness of, and reflection upon, global issues :
· get acquainted with, and reflect upon, international issues and relations (e.g., international organisations, world conflicts …etc).
· develop an understanding of economic issues (e.g., business and financial news; 

· to get acquainted with, and reflect upon current issues (e.g., human rights, women's rights, health, education, science and technology). 

to reinforce values pertaining to character, civility, and citizenship :

· reflect on the consequences of their own actions and develop self- discipline, a sense of responsibility and self-respect ;
· value cooperation and sharing, respect and care for others; 

· understand their rights and responsibilities as citizens and gain awareness of active contribution to democratic processes; 
· value integrity, honesty and truth; 

· respect nature and the physical environment.
NATURE OF THE CURRICULUM
The distinctive characteristics of the competency-based curriculum are as follows: 
· it is organized around a set of learning tasks/ activities that are: (i) based on language knowledge, skills, strategies and abilities that learners have to demonstrate; and (ii) directed towards the likeliest uses learners will have to make of English in their future studies and professions; 
· it adheres to a modular approach
 as regards competencies development and auxiliary and terminal performances; 
· it is learner-centered; 
· it is task-based; 
· it assesses learner behavior/ performance in relation to the competencies focused upon; 
· it capitalises on the performances the learners should expect to attain, not just content to be covered; 
· it outlines entering behavior; that is, the present status of the learners' competencies in reference to what the curriculum expects them to attain (terminal performance).

METODOLOGY
The assumptions underlying the methodology
 that this curriculum subscribes to are as follows: 
· Language acquisition is fostered by engaging in real tasks ; 

· All Iearners can learn and experience success in a foreign language; 

· Learners learn in different ways; (this implies accepting different learning styles) ;

· Learners acquire proficiency at different rates; 
· Learners are involved in interdisciplinary connections when learning English 

· Language tasks/activities must focus on content, not form; 

· Learners express themselves freely in low-anxiety situations;
· Language learning is a problem-solving activity; 

· In order to acquire language, learners need a rich acquisition environment in which they receive 'comprehensible input' in low-anxiety situations. 

Therefore, this methodology translates into :

· Listening/speaking/reading and writing tasks/ activities
 whereby the learners demonstrate the ability to apply competencies (language knowledge skills, strategies and abilities) in a variety of modes and within a wide range of contexts; 

· realistic learning experiences based on solving problems. (This maximizes effective learning).
Within this methodology, the teacher's roles are :

· to manage the classroom event; 

· to monitor language output / competencies development; 

· to create the conditions that are conducive to the development of active communication competencies; 

· to provide the learners with effective learning opportunities; 

· to use appropriate approaches; that is, approaches that are responsive to the specificity of the teaching/learning context; 

· to provide immediate feedback; 

· to put into practice principles of good language teaching /testing.
Learner's roles are :

· to learn cooperatively; 

· to be more self-directed and responsible of his/her own learning; that is to plan, monitor and evaluate his/her learning; 

· to be on the outlook for effective skills/strategies.
· to be actively involved in the process of language learning. 

The roles to be played by the teacher and learners can be complementary and interdependent as is the case in such activities as projects.
ASSESSMENT
This curriculum requires performance assessment; that is, the process of measuring the learner's auxiliary and terminal performances during and at the end of a level, or a module, as is the case at secondary level, or the exit of each school cycle: primary, lower secondary and upper secondary. 

Continuous assessment
 is an integral part within this assessment as is shown through the emphasis placed upon the measurement of both auxiliary and terminal performances. lt can occur whenever the teacher or the learner needs information about the adequacy of the learner's present learning for subsequent instruction. 

Because of the nature of this curriculum, criterion-referenced standards must be applied when interpreting test scores. Criterion- referenced standards describe the precise amount of end-of level or end-of - module or end-of-course competencies the learner is expected to attain. The learner's achievement determines whether s/he can proceed to the next module or course of instruction. Tests using these standards provide explicit information about what the learner can do or cannot. 

General considerations 
· Criterion-related standards require the explicit definition of terminal behavior, in reference to the entry behaviors necessary for the next level or module of instruction. (See Modules for the prerequisites for the introduction of new instructional objectives);
· The standard which the performance of all learners must meet is the standard of acceptability specified in the teaching objective(s). The meeting of this standard is the prerequisite for the introduction of new instructional objectives; 

· All learners must meet the standard of acceptability not in a single objective but in all objectives; 

· Tests should relate to the principles of validity, reliability, practicality and efficiency, the four concepts are related and the teacher/tester should strike a balance among them ; 
· The nature of the test must reflect the approximate proportion of emphasis of the module or the course; 

· Tests should have a beneficial backwash effect on teaching and learning; 

· Test specifications should state the test content, methods, and the competencies to be measured; 

· The test format must allow for a good sampling of the content of the module or the course;
· The trialling and analysis of test items must be carried before their being administered;
· The final test must be a proficiency test that measures what learners can do in English.

ENGLISH CURRICULUM FOR LOWER SECONDARY SCHOOLS

General aims 

In conformity with the guidelines outlined in the National Charter for Education and Training, the general aims of this curriculum which will be implemented within three years can be summarized as follows: 

· to contribute to the achievement of the aims related to education in general and the teaching of languages in particular
; 

· to develop competencies as demonstrable application of knowledge, skills, strategies, abilities and study-skills acquired by individual learners; 

· to raise learners' awareness of the gains of learning a foreign language; 

· to give learners the opportunity to develop cross-cultural communication competency ; 

· to enable learners to discover the learning strategies that suit them best, so that they can learn more effectively, and by extension, take on more responsibility for their own learning; 

· to give them a sense of confidence in the use of English in real communication settings. 

Specific aims 

The specific aims for each of the four skills (reading, listening, speaking and writing) are outlined below : 
Reading 
Learners will demonstrate the ability to 

· read a text quickly just to understand the main idea(s) [Skimming] ;
· have a specific point in mind and to look for it quickly in a text [Scanning] ;
· read a whole text very carefully for specific information [Reading for detaill] ;
· use linguistic information in a text to infer word-meanings [Structural analysis, contextual clues];

· use information in a text to recognize referents; 
· determine purpose(s) for reading written text. 
Listening and Speaking 
Learners will demonstrate the ability to 

· identify the general idea (s) of spoken text [Listening for gist] ;
· have a specifie point in mind and to listen just for that [Selecting and rejecting strategies]; 

· listen to a whole spoken text very carefully for specific information [Listening for detail)] ; 

· listen and respond thoughtfully and respectfully to others; 

· speak clearly and expressively, using correct pronunciation and intonation; 

· use and understand spoken language appropriate to the topic, purpose, and/or audience; 

· contribute to verbal interactions. 

Writing 
Learners will demonstrate the ability to 

· write a single paragraph
 with a topic sentence that expresses a basic idea, with several concretely expressed sentences that develop the idea; 
· write a single paragraph using chronological order; 

· write a simple explanation of a process that follows a chronological order. 

Methodology (See page 143) 
Assessment (See page 144)

Topics 

· Self 

· Family 

· School/ environment (community, neighborhood, services, pollution) 
· Biographies 
· Health 

· Celebrations 

· Entertainment 
· Sport

· Education
· Geography 
· Science 

· Technology 

· Personatity traits 

Functions 

The learners will be able to recognize and respond appropriately to different degrees of formality and to different attitudes and modes. The language functions to focus on at this stage are: 

· Greetings 

· Introduction 

· Asking for and giving information
· Taking about habitual actions
· Asking and giving time
· Giving directions 

· Describing people/places/things
· Talking about future plans 

· Expressing likes and dislikes 

· Expressing agreement and disagreement
· Asking for and giving advice
· Apologizing 
· Obligation 
· Permission
· Advice 

Grammar 

The aim of the grammatical component is to raise the learners' awareness as to the uses of a particular structure and, by implication, to lead them to experience language in use. 

By the end of the three-year curriculum, the learners will be able to: 

· use the imperative to give instructions, commands and orders; 

· use the present simple to talk about facts, states and routines; 

· use adjectives; 

· use adverbs of frequency with the present simple: 

· always, often, sometimes, occasionally, rarely, never, usually, seldom 

· use the simple present with a future sense when talking about regular events and timetables; 

· use the simple present with verbs which express states : 

· verbs of cognition: know, believe, understand,

· verbs of possession: own, belong 
· verbs which express likes and dislikes: love, prefer, hate, detest
· other verbs: hear, need, want, cost 

· use the simple past to describe actions, situations that began and ended at a particular time in the past; 

· use irregular verbs correctly; 

· use the present continuous to describe . 
· activities which are happening right now ;

· planned future events ;
· activities happening right now and temporary states (contrasting with permanent ones) ;
· use the present continuous with always to express annoyance. 

· use the present perfect to talk about : 
· the unfinished past, i.e. actions that began in the past and continue up to the present ; 

· the indefinite past, i.e. actions in the past when the time is not stated or left unclear ;
· recent events ; 

· experiences up to now.
· Use the present perfect continuous 

· to talk about activities which start in the past and continue up to the present (and perhaps into the future) ;
· when the focus is on the activity rather than on the result ;

· for repeated actions up to the present.
· use the future 

· present continuous + adverbs of time 
· going to 

· to express obligation using the modals ;
· must 

· Have to 
· should 

· mustn't 
· can't 

· may not
· to express permission (present and future) using the modals: 

· may

· can 
· could 

· to make and respond to suggestions using 
· Let's/Let's not
� The ordering of these values does not imply any priority or preference. The issues of character, civility and citizenship are not an add-on to the curriculum. They are central to our mission and to our very survival as a nation.





� This approach is adopted at upper secondary level.





� While we advocate this methodology which can be defined as communicative or even competency-based, we are aware that no methodology can cover all the possible ways.


� These learning tasks/ activities must be embedded in authentic, real-life contexts.





� Continuous assessment is applied for motivation, diagnosis, evaluation, intrinsic /extrinsic feedback purposes.





� Schools that are referred to as 'Colleges' in French. 


� See the National Charter, particularly the articles related to the teaching of languages.


� We use the word 'paragraph to refer to a short text. It could be an e-mail text, for example.








